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Abstract
In this paper, we describe three experiences of the Master of Sustainable Practice in its first semester ‘in action’ in 2006 – they are the experiences of participant, course leader and program leader. The Master of Sustainable Practice is a new, multidisciplinary program at RMIT that uses adult learning principles to immerse its participants (students and staff) in a research methodology to explore issues of sustainability and professional practice. This paper is a collection of three different perspectives and voices rather than an homogenised synthesis – the Master of Sustainable Practice provides a space for divergent experiences.
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Introduction

Over the last 3-5 years, it has become obvious to the authors that a key element of engineering practice in the 21st century will be sustainability; so, putting these two words together, we get sustainable practice as a central component of engineering in the future. What is sustainable practice in engineering (and other professions) and how might it be taught?
Since 2002, the first two authors have been engaged in examining this issue, first at the undergraduate level, where they have developed courses in sustainable design for first year students (Goricanec, Hadgraft et al. 2005). More importantly, they have been establishing a Master of Sustainable Practice program to provide practising professionals (not just engineers) with an approach that will help them identify what it means to practice sustainably into the future. This paper describes the MSP teaching and learning strategy, documents the first semester of this program, including feedback from participants, as well as, input from Paul a participant in the program (and the third author).

Sustainability

The definition of sustainability is still contested; it often means different things in the detail and in the implementation, to different disciplines, different industries and different communities. The most commonly accepted broad directional definition is in Our Common Future (World Commission on Environment and Development 1987), often known as the Brundtland Report  – sustainability is economic, social and environmental development: “that meets the needs of present generations without compromising the ability of future generations to meet their own needs”. 

The lack of a clear definition of sustainability can be seen to be advantageous to us in the MSP, as it invites dialogue – and we are creating a space for inquiry and dialogue in the Master of Sustainable Practice. Indeed it may be better to consider the ‘verbal portraiture’ of description
, rather than the ‘statement of the precise nature’ of definition
 when working with sustainability, it could be seen that there is no ‘end’ for sustainability, making definition problematic. 
Sustainability is not an easy concept to put into practice, especially as most business and institutional practice tends to focus on current shareholder, stakeholder and even “voter” needs. In the development of this program, we have coined the term sustainable practice to portray the melding of the ideas of sustainability with requirements of professional practice. We aim to move participants towards viewing their sustainable practice “as not a fixed state of harmony, but rather a process of change … (aligned) with future as well as present needs”, again from Brundtland (our words in brackets). 

The work undertaken by participants in the program is not intended to focus on ready-made solutions, where we know the answers and the aim is to apply known techniques to the situation in question. The program is rather an exploration around describing sustainability, what it means for the individual, their employer and their project and getting into action around change. This is very much in tune with adult models of learning (andragogy). (Knowles, Holton et al. 1984)
Action learning is deeply embedded in this program (Dick 2003). Further, the program is not discipline focused, although we do expect participants to have a primary discipline to call on, from their undergraduate studies and from several years of work experience. 

To be capable in sustainable practice, graduates will need to develop both technical know-how (for example an engineer, may develop technical know-how in green buildings), as well as, change management expertise (eg, how to work with people from other disciplines and the community to establish green buildings). The set of sustainable practice capabilities (more on these later) provides a frame for participants and their learning, as well as, for the design of the program – it provides focus for the courses, as well as an overall frame for potential graduates and employers.

This paper examines the development and description of sustainable practice in this program and provides feedback on how the first group of practitioners are engaging in this process-based, learning model.
Program Overview
It was clear to the RMIT authors that traditional teaching methods (pedagogy) would not achieve the sort of personal transformation that we believed would be necessary within the MSP. Considerable experience in problem-based and project-based learning provided a model for a more participatory and adult form of learning (andragogy). (Smith 1999), for instance, describes adult learners with these characteristics (reproduced from the encyclopaedia of informal education at http://www.infed.org):
1. Self-concept: As a person matures their self concept moves from one of being a dependent personality toward one of being a self-directed human being
2. Experience: As a person matures, they accumulate a growing reservoir of experience that becomes an increasing resource for learning.

3. Readiness to learn. As a person matures, their readiness to learn becomes oriented increasingly to the developmental tasks of their social roles.

4. Orientation to learning. As a person matures, their time perspective changes from one of postponed application of knowledge to immediacy of application, and accordingly their orientation toward learning shifts from one of subject-centredness to one of problem centredness.

5. Motivation to learn: As a person matures, the motivation to learn is internal (Knowles 1984:12).

We were keen to develop a program that would immerse its participants (both students and staff) in predicaments and problems that participants would bring with them from their workplaces, or other aspects of their lives. The notion of workplace projects as a vehicle for research is similar to the Master of Education by Project at RMIT (Brown 2001).
Capabilities

RMIT insists that all of its programs be founded on a set of graduate capabilities (RMIT University 2000). For the MSP, this created considerable discussion. Some colleagues suggested that these would need to include various tools and techniques such as life cycle assessment or eco-footprint and the like. Eventually, we chose capabilities for problem solving combined with change management:

A. Ability to communicate to a range of people and groups, both expert and laymen and women and minorities

B. Ability to identify and describe sustainability predicaments, problems and/or issues

C. Ability to research – across a broad scope, integrating across disciplines and across both quantitative and qualitative data

D. Ability to develop proposals by making decisions and choices with incomplete information. Learning tools and techniques. Seeking alternative solutions. 

E. Ability to plan, lead, manage and participate effectively in change processes (e.g. implementation of a solution)

F. Ability to evaluate the activities undertaken for efficacy.

G. Ability to be aware of self and processes used.” 
Capabilities A and G are developed continuously throughout the program. The remaining capabilities are developed in particular years of the three years (part-time) of the program as follows:

1. B and C: identifying the predicament plus research

2. D: developing proposals; tools and techniques; alternative solutions
3. E and F: leading change and evaluating the process in action

The links between the courses, years and capabilities are shown, colour-coded, in Table 1.
Structure

The structure of the program (Table 1) has developed out of the continued thinking and acting that has occurred in the planning workshops, in discussions with colleagues, by the facilitators, by our interactions with others and bringing those interactions back into our thinking. The program has been envisaged at a program level, and this is captured in the capabilities – it has been envisaged holistically rather than on a course-by-course basis. 
The sequence of learning through the core courses alternates Project courses and Body of Practice courses – alternating engaging with one’s own project and then engaging with speakers who bring their own practice or case studies to the attention of the group. In the first four semesters, part-time, participants also take one elective each semester, in these they are able to sample a range of courses from across the University relevant to their engagement in sustainability. 
Table 1: Master of Sustainable Practice Program Overview

	MASTER OF SUSTAINABLE PRACTICE PROGRAM

	Year
	Semester
	Courses
	Continually developing capabilities
	Program Assessment
	Program Principles

	1,2,3.
	
	Overall, throughout the program, developing capabilities
	Communicating with a range of people & groups

· Particularly an affected community

· Particularly where change of direction is required

Being aware of self and processes used

Identifying predicament

Developing research skills

Developing understanding of sustainability principles

Developing alternatives

Planning Implementation

Understanding tools & techniques of sustainability

Detailing proposals, attempting implementation, getting into action, planning evaluation

Refining implementation, comprehensive evaluation, reflecting on the journey
	Program assessment Components

The Seven P’s of Assessment
	Principles to guide your learning

– in Guided research and Project-Based Learning

	1
	1
	ENVI1186 Sustainability Project 1

Elective
	
	
	

	
	2
	ENVI1183 Sustainability Body of Practice 1

Elective
	
	
	

	2
	1
	ENVI1187 Sustainability Project 2

Elective
	
	
	

	
	2
	ENVI1184 Sustainability Body of Practice 2

Elective
	
	
	

	3
	1
	ENVI1188 Sustainability Project 3

ENVI1185 Sustainability Body of Practice 3
	
	
	

	
	2
	ENVI1189 Sustainability Project 4

ENVI1190 Exegesis
	
	
	


Program Assessment
Progress in the capabilities is achieved and demonstrated through what we call the 7 P’s of assessment (Goricanec, Hiley et al. 2006) – quotes from these participant guidelines are provided below 
· Personal Journal – “… because we have chosen to run this program as primarily about ‘learning in action’, the day-to-day capturing of notes regarding your (and others’) actions, your questions, your concerns, your insights, your thoughts, feelings and your learning is critical to your assessment. We intend that you will be increasingly mindful, capturing your thinking and feelings from your experiences in all aspects of your life – your project, at work, at home, your chosen electives, with your mentor, in the core courses, your reading and researching.” 
· Project – “The primary purpose of the project is provide you a vehicle for the changes that you want/need to bring about, and thus a context within which to ‘act’ on issues of sustainability, and thus to ‘improve’ your practice to make it a more sustainable practice.”
· Project Mentoring – “The Project Mentor’s task is providing guidance in relation to your project. Note that the project work is intended as ‘guided research’ and that the whole Master of Sustainable Practice program has been designed around this concept (among others).” Each participant is assigned a mentor within the university who is able to provide some expert guidance (a little like a research supervisor) around their project.
· Portfolios – “Your portfolio is a primary source for assessment and evaluation in this program. It is both a container of evidence of your skills and a portrait of your development throughout the program. It is a purposeful collection of work that exhibits your efforts, progress and achievements in all areas being studied. The collection will include evidence of the choices you made in the selection of material, the criteria for selection, the criteria for judging and evidence of your self-reflection.”
· Personal Learning Contract – “a contract with yourself to become mindful and articulate about your learning.”
· Personal Learning Mentoring – one of the program teaching staff who provides “guidance to the learner to connect across the various learning activities”.
· Program Exegesis – “One of the main roles of the exegesis is articulating and critically reflecting on your journey through the program and more specifically the change in you that has emerged (or is emerging or continues to emerge), at least in part, through your actions and reflections. The exegesis can also be seen as a “gathering-up” or “pulling-together” of the acting and thinking that you have undergone during the program (the various learning contract versions, the accumulation of six semesters’ project work and reflections, your work with your writing cluster, the gathered material in your portfolio, performance reviews,…”
Courses & Capabilities

In Year 1 the focus is on two of the sustainable practice capabilities:

· ‘the nature of the sustainability predicament’

· research-ing

In Semester 1 participants do ENVI 1186 Sustainability Project 1 and an Elective.
MSP - Semester One, 2006
Sustainability Project 1 (the first core course)
This course is made up of four workshops, the first two days, the rest one day:
· Workshop 1 – trends, likely future, desirable & feasible future, learning plans. 
Learning Outcomes: shared view of the ‘nature of the predicament, developing understanding of learning required.

· Workshop 2 – presentations of your research, meta-models from Workshop 1, issues to research & develop briefing papers.
Learning Outcomes: broad understanding from each others’ research, developing view of participative models (Search (Emery 1993), Open Space Technology (information can be found at www.openspaceworld.com ), identification of issues.

· Workshop 3 – action research, writing clusters, Natural Sequence Farming paper (Goricanec 2006) and Healthy Rivers paper (Lee and Roth 2001) 
Learning Outcomes: developing understanding of action research, epistemology (ways of knowing) and ontology (ways of being); applying action research to projects, other methods 

· Workshop 4 – portfolio reviews, standing for your values, success
Learning Outcomes: understanding of spectrum of views and how this translates into practice.

Electives

Electives can be chosen from anywhere in the university and currently we have 20-30 electives available for participants to choose from. Our participants have chosen Integrated Coastal Management, Project Management, Change Management, Sustainable Energy.
Program Feedback
Feedback from participants was received as part of the RMIT standard Course Experience Survey (note that this survey has been developed for traditional lecture and tutorial courses), as well as in dialogue and reflective pieces. 
The issues at that stage (2nd workshop) of the course (and program) were to do with:

· organisation – difficulties with enrolment in electives (as these were RMIT-wide it was often difficult to get timely information, as well as other difficulties with the ‘system’ of enrolment) and clearer directions and tightening of structure. The organisational issues directly within our control have been resolved.
· comments on work by staff – resolved in later workshops

· problems with seating and room – partially resolved

· ineffective web-based materials – we have a project to resolve this.

The comments on the best aspects of the course were all on a very similar theme - the “face to face discussions” “with other ‘like-minded people’”, “growth individually and as a group”. The course as “a hub for us: a place to learn, develop and share experience”, “gathering of ideas”, “diversity of participants”, “staff support”.

There were further comments around a range of topics – experimentation; timeliness and structure; mentors; the academic world; matching of learning styles; not understanding meta-models; portfolio useful, issues with the way it was run; feeling of knowing more than expected; amount of support within group & generally, making connections…generosity of others; continuing strong foundation; focus on conversations rather than outcomes – challenging at first; feeling of awe of others; sustainability bigger and more interlinked than thought; discussions of what to include in portfolio was illuminating; people have changed…; difficulties with time…reorganising priorities…; leading by example…; journal helping to identify interests…; communication…; new opportunities; learning to be respectful of others…connection with like-minded people, participant and inquiry centred; life as beautiful and mysterious…; we make the road by walking; links between sustainable environment and health.

Jenni’s experience as a facilitator
The idea of the Master of Sustainable Practice emerged through my doctoral work on a philosophy of engineering practice for the 21st century focussed on sustainable futures. I envisaged a possible learning space for professionals who are working, who are coming up against sustainability issues in their practice. 
My experience of having worked in areas that have high degrees of complexity, as well as high levels of ambiguity is that after I have immersed myself for some time (often months or even years) that I find a ‘complex whole’ thing
 that seems to ‘fit’ the predicament that I or the organisation, or the other participants face. It is often less like a solution in the traditional engineering sense and more like a process that informs the design and development of potential solutions. This is what the MSP is as I understood it in its emergence. After a few years of immersion in my PhD and after a couple of years of connecting with potential collaborators, this program finally emerged into ‘action’ when 11 participants enrolled and engaged in the process early in 2006. What follows is a ‘collection’ of my thoughts from during the first semester ‘in action’:
Participants…
	come from a range of backgrounds

· Engineers

· Civil

· Chemical

· Environmental

· Environmental Science

· Teaching

· Biology

· Art 

· Design

have varying computer literacy and access.

have interests in sport, art, multimedia, poetry, deep ecology, volunteering… 

are singles, marrieds, other relationships, parents, sons and daughters, friends
	come from a range of industries 

· water

· sustainability consulting

· dairy

· petroleum 

· engineering consulting

· alternative technologies

· local government

· secondary education

· printing

are connected to other networks, affliations, organisations
have exeriences at various levels – CEO, full-time, part-time to volunteering…


“The participants got into action so fast, in the first workshop they were very quickly reflecting on the environment that they need to adapt with. By the second workshop we had a huge array of presentation material from participants looking at a huge range of material from different perspectives. We had 13 (11 participants and 2 facilitators) with different angles on the sustainability predicament.”

[image: image2.wmf]“What I found in facilitating these workshops was that I did lots of preparation for each of the workshops, then as I went into the workshop I would put all my preparation aside and follow the participants’ lead. A number of times during the workshop sequence I had large shifts in my thinking. The best example of this was in Workshop 2 where part of what I planned was to reflect on the methods that I had used in Workshop 1. I was very uncomfortable in the preparation and also in the presentation – it obviously wasn’t working. (the top set of spiralling arrows). I was also restricted, as I had agreed to record the presentation. 
After this workshop I did not sleep for 3 nights – in the middle of the third night I had a sudden ‘aha’ (the straight arrow) – I was presenting the material as I had come upon it, I was presenting in a way that was a ‘download’ model. I needed to integrate some more of my thinking into the presentation material and present it differently, more conversational and probably during Workshop 1. The way that I view this ‘aha’ shift was as in the diagram to the right. (this new way of thinking about it is the bottom set of spiralling arrows) I took this reflection of the shift for me into the next Workshop and reflected on it in the ‘Check-in’ session – which reflects on the big or important things that have happened for participants between workshops”

The image over page is my attempt to envisage the Master of Sustainable Practice in action. My inspiration for this image came from “Children’s Water Dreaming with Possum Story” by Old Mick Tjakamurra Ref: Bardon, G. Papunya (book).  
About this image:

· The background is orange evocative of the (Australian) environment – note that it needs to be more active and flux-like but I am restricted by the available technology.
· In the environment there are icons that are intended to represent the sorts of ‘every-day’ things that participants may come up against that may challenge their views on sustainability (cities, people, animals, insects, roads, power, …)
· There are four workshops represented as circles with graded fill of orange and blue, the orange is intended to show that the environment is being brought into the room. The blue is the sharing of stuff within the room in an open and supportive way. Note: The initial one is larger as there are two days in the first workshop.
· There are thirteen blue paths, one for each of the participants and one for each of the facilitators, that go between the workshops, these paths are meant to represent the experiences of the participants as they journey between the workshops, reflecting, writing (their journal, other writing pieces), speaking, researching, doing their project work, attending electives, working, socialising, in any and all places and times, both consciously and unconsciously. The paths go all over the place in terms of the way they cover the environment. This means that we have thirteen experiences being ‘collected’ in the workshops.

· Along these paths there are sometimes blue blobs which are intended to show that something may change for the participant and this may result in a different trajectory from the one that they were on. These shifts may occur multiple times or not at all.

· Also the experience of the Master of Sustainable Practice begins before the first workshop and ends after the last workshop (there is no beginning and no ending). In a way we are embedded in, but also, separated from, time and space…

This same sequence will be repeated multiple times as the participants’ progress through the Master of Sustainable Practice. (Note: Body of Practice will vary – see Looking Forward).
[image: image1.wmf]
Image 1: A facilitator’s view of the of the MSP in action

Paul’s experience as a participant
Having long harboured a desire to ‘change’ the way humans treat our environment; having experienced the driving forces behind the establishment of our built environment; having developed a relationship with the natural environment; having a broad social interest; having a tolerant viewpoint on global relations and interactions; having felt constrained by the necessity of a ‘job’ (yet feeling continually that the ‘job’ did not actually synchronise with my personal motivations) – and thus in envy of those fortunate enough to say ‘I love my work’; having a deep-seated need to ‘do something’ and affect – not manipulate – those around me; and above all, having the potential – somewhere within me – to achieve the synthesis between professional and personal motivations.

From this situation, I came to the MSP. 

At the commencement of the MSP, I had been practising as a structural engineer for around five years, having entered that profession directly from undergraduate engineering studies. It was from within this relatively narrow field that I was seeking to broaden my capacity. 

I felt that, perhaps, mine was a common plight. Looking for a means, avenue and method to effect change, whilst maintaining a professional pathway. Enabling myself to draw from the trends of the world, alter the trends (where possible) and translate this experience into my practice. In hindsight, my decision was already made that my current experience was too narrow: I found myself looking constantly for things that I would like to do and be a part of, however never wishing to commit to one such individual endeavour.

The immensity and complexity of tasks have always been deterrents of mine. The more that is involved in completing or achieving something, the more I would become hamstrung – unable to achieve anything. And with my personal predicament (one of wanting to change the world) fitting the bill of overwhelming complexity and immensity, this feeling of inability was magnified. And thus I often found myself ‘not knowing where to begin’ – with the inevitable outcome of not doing anything!

I realised that in several of these areas where I felt unfulfilled, I had to ‘just do it’. I felt the need to research new technologies and concepts. I felt the need to generate writings of my own which would explore and develop the ideas that I was having – writing that would be cathartic (so as not to stop the flow of ideas) and also both representative of me at that point in time and representing the contemporary issues I had strong feelings about.

Perhaps above all, I was feeling a need to become a proactive member of our society. This is easy to think and speak of doing, and somewhat harder to actually define and carry out. 

Were my feelings (of frustration with my current professional life) all that generated my desire to effect change? Was it a situational-dependent motivation that I felt? And if this were true, two further questions were posed: firstly, how genuine was my desire to effect change, if primarily it was a personal situation that generated the motivation. Secondly, did this realisation explain, at a rudimentary level, why more people (who professed an interest in several key issues, yet were not able to synthesise these views with their professional life) were not engaging in the transition to becoming proactively involved in those issues? The motivation to effect change was still based at a personal level and had not reached the ‘critical mass’ required to spill over into the public forum. This barrier prevented the person’s ideas and thoughts from becoming valuable currency in the ‘change’ market. 

Effectively, I was wondering whether others were experiencing what I was: keen interest and desire to be involved, yet not knowing how to integrate my thoughts and ideas into “something that would actually happen”. And if others were undergoing such considerations (consciously or subconsciously), what was the vehicle by which these thoughts and ideas could be formulated into action? From a physics perspective: how could potential be converted to kinetic energy?  

New avenues could open, new skills could be developed. But clearly, I required a transition to a new personal equilibrium that would be productive in terms of achieving personal goals. With my commencement of the MSP, such avenues started to become apparent. 

My response to the multitude of avenues has been the development of a new personal ethos, and this has been as a direct result of participation in the MSP. It was generated from an understanding that one of the prime issues I had to address within myself was the requirement for synthesis between my professional pathway, my personal viewpoint and my lifestyle. A series of conscious compromises and alterations to each of these was required to further enable myself. 

Such a synthesis, when considered at a personal level, came to reflect the core for what I considered a meaning of ‘sustainability’. When elements of my life were considered not in isolation, but rather as ‘co-habitants’, the need for balance between them became far more apparent. By increasing the system – from personal evaluation to a defined global situation – I could expand this meaning of sustainability. Starting with the base requirement that elements of a system should not only complement but also enhance other elements, I came to be able to classify my perception of the ‘problems’ with current trends. The built environment, which was the focus of my professional life, did not have any synergy with the natural environment. Having identified this lack of synergy – at both a personal and global level – I could now focus energy on enabling myself to implement change and enact synthesis between elements. 

One of the common experiences of further education is that of the clear distinction between ‘teacher’ and ‘student’. Generally, the teacher will be of an older generation, one who has been instructed in a skill set: a skill set in which they become suitably proficient to be able to subsequently pass onto the ‘next generation’. The skill set is not necessarily stagnant, however will have only undergone continuous development as opposed to paradigm shifts and revolutions. In this way, students ‘move through’ a system, rather than realise the potential of their situation: that they can engage with contemporaries; that they can inspire colleagues and outsiders; all the while challenging and acknowledging previous generations.

Since commencing the MSP, some changes (which I have consciously worked towards and developed) that I have witnessed in my professional life include:

· Taking a multi-discipline attitude to projects, beyond simply considering the impact of other disciplines on my own designs;

· Engaging with regional issues, and understanding that as a consultant, I can be proactive on such issues – rather than waiting for projects to appear through defined channels

· Above all, becoming an ‘advocate’. Rather than waiting for things to happen, sparking interest in others, and bringing new perspectives to their issues and challenges. 

The MSP has been an amazing journey to date:

· Realisation of the wealth of information available on sustainability: this information seems to be more ‘freely’ available than traditional disciplines. Witnessing its evolution and working my way toward contributing to the body of knowledge is extremely rewarding. The MSP allows this contribution through its structure of forums and knowledge exchange;

· It is a wonderful networking environment that draws together people from all areas and professions, supplying a base from which we can all pursue new avenues;

· Genuine cross-generational approach to transfer of learnings, concepts and information.

· The MSP is a hub. Both in the physical sense – a meeting place, a common ground, a gathering point – but also a platform on which we build new professional pathways.

The alternative structure of the program initially presented a personal challenge– a forum, rather than a classroom, which requires as much input as output. Indeed, this aspect has been the most fulfilling, as it does not confine the possibilities for learning or changing our practice. Coupled with the forum based core subject have been elective subjects – which follow the more traditional teacher-directed learning model. This coupling is a great balance, as it allows participants to continually review their direction and aptitudes. 

Looking forward, while looking back and standing here…
In second semester the participants moved into the Sustainability Body of Practice course; the focus continues to be the nature of the sustainability predicament and researching (the year 1 themes) but we invite people with a practice that includes sustainability, to provide further catalyst to the participants’ thinking…as well as further structured inquiry. This semester (2006) we have an environmental economist, a geologist who has a practice in ethics and sustainability, a visit to an EcoCentre, a state government officer to discuss the role of government in sustainability including policy and a Buddhist perspective on sustainability; the selection has been brought about by the dialogue and inquiry with the participants. Also, in this semester, participants will develop their project proposals and continue to work on their journals, meet with their mentors, review their learning contracts, develop their portfolios and work on reflective pieces that build towards their program exegesis. Experiences will happen…shifts in practice will occur…beauty will emerge… 
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EndNotes
�


Diagram 1: A diagrammatic view of the shift in my thinking








� Description – Describing; verbal portrait(ure), of person, object, or event [ME, f. OF, f. L descriptionem (DESCRIBE, -ION). Describe – Set forth in words, recite the characteristics of; qualify as; mark out, draw; move in; deal in, give a, description. [f. L DE(scribere script- WRITE)] The Concise Oxford Dictionary of Current English 1964


� Definition – Stating the precise nature of a thing or meaning of a word; form of words in which this is done; making or being distinct, degree of distinctiveness, in outline [ME, f. OF (-cion) or L DE(finitio f. finire f. finis end, -ION)] The Concise Oxford Dictionary of Current English 1964


� thing “…the ancient etymology of the word thing. We are now aware that in all European languages…there is a strong connection between the words for thing and a quasi-judicial assembly. ..Now is this not extraordinary that the banal term for designating what is out there, unquestionably, a thing, what lies out of any dispute, out of language, is also the oldest word we all have used to designate the oldest of the sites in which our ancestors did their dealing and tried to settle their disputes? A gathering…the same word thing designates matters of fact and matters of concern.” Bruno Latour in Why has critique run out of steam? From matters of fact to matters of concern. � HYPERLINK "http://www.ensmp.fr/~latour/articles/article/089.html" ��http://www.ensmp.fr/~latour/articles/article/089.html� accessed 24th August 2006.





